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Abstract: The purposes of this study were to search for the overall level of teacher morale under District of Trashigang, Bhutan and 

to compare the teacher morale based on individual factors such as age, gender, level of education, year of experience, and initial career 

goal; and organizational factors such as school level, school size, and school setting. The research sample was 194 teachers from 

different sampled schools. This quantitative study was lead using a survey-design technique. The data collected were statistically 

analyzed using descriptive statistics such as frequency, mean, standard deviation, and percentage and one way ANOVA (Analysis of 

Variance). The hypotheses were tested using the confidence level of 0.05. The findings indicated that the overall level of teacher morale 

under Trashigang district in Bhutan was moderately high. While rapport among teachers had the highest level of teacher morale; transfer 

and deployment policies had the lowest level of all other different morale factors. Teacher salary [incentives], community support of 

education, and community pressure were measured at the moderate level. When teacher morale was compared with individual and 

organizational factors, teachers’ age, level of education, years of experience and initial career goals were found to be statistically 

significant differences. 
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INTRODUCTION 

The fast and ever-changing social milieus, however, have posed 

new challenges for educators all over the world and in each 

passing year, the educational management gains new dimensions. 

In Bhutan, assuring the provision of quality education to the 

children in schools has been one of the challenges. The National 

Report on the Development of Education, MoE (2004) shows that 

the achievement of the literacy and numeracy at class VI level 

was very poor, with the mean score of literacy as 26 and the 

numeracy as 23.08 out of 50; which is not so strong as per the 

international standard. 

To address the concern above, the State of Education Report 

(2006) launched during the 10th Annual Education Conference 

looks at the factors affecting the quality of education. According 

to the report, there are several factors  

 

 

 

affecting the quality of education. They are inappropriate 

curriculum, teacher quality, teacher morale, low standards of 

English, lack of refresher course for teachers and principals, the 

deployment and transfer of district education officers, principals 

and teachers are not in line with the deployment policy, and 

remoteness of many schools (Kuensel: 9 February, 2007). 

Among all the factors that regulate the value of education, teacher 

is certainly, seen as the greatest leading one by the mainstream of 

publics in Bhutan. Studies reveal that it is on teacher’s personal 

qualities and character, his/her educational qualification and 

personal competences, and above all his/her morale that the 

successes of all educational endeavors must ultimately depend. 

Teacher is the basis of schooling & learning; and the morale of 

that teacher has an effect on every aspect of the educational 

process (Houchard, 2005). No matter how many expert teachers 

that a school has, if they lack good morale they will never work 

efficiently. Thus, DeBruyne (2001) rightly says that working to 

maintain or improve the morale of the teaching staff plays an 
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important role in creating and maintaining an environment that is 

conducive to learning. It should be noted that a teacher’s 

attitude—whether good or bad—trickles down to the students. 

Another study by Washington and Watson (cited in Houchard, 

2005) defines morale as the feeling an employee has about his job 

based on how the worker perceives himself in the organization; 

whether or not the organization meets that person’s needs and 

expectations. Moreover, Bentley and Rempel (1980) 

intellectualize morale as the specialized attention and a essence 

of self-assurance or fervor that a person exhibits towards the 

accomplishment of self and group objectives in a given job 

condition. 

Black (2001), in her American Board of Journal article states that 

there is a link between teacher morale and student achievement. 

She found that when teachers feel good about their work, 

students‟ achievement rises. However, when teacher morale 

sinks, achievement drops and other problems come to the surface. 

The students‟ achievement is directly related to the quality of 

education. The higher the students‟ achievement the better is the 

quality of education. Thus in principle, it can be said that if 

teachers in school attain high morale with adequate job 

satisfaction, they will be in a position to fulfill the educational 

objectives and national goals. In particular, it can affect the 

student learning, the health of the school, and most importantly, 

the health of teachers the Miller (cited in Lumsden, 1998) rightly 

discusses that increased in teacher morale will mean that teachers 

will enjoy teaching and the students will enjoy learning. 

Furthermore, a study by Mendel (cited in Valentic, 2005) feels 

that low morale can lead to decrease in teacher productivity or 

even burnout, which is related with a loss of anxiety for the 

disinterest from the societies with whom one works, reduced 

worth of teaching, despair, maximum use of sick leave, exertion 

to leave the occupation, and a skeptical and desensitized acuities 

of students. 

Realizing the importance of teacher morale in the provision of 

quality education, the researchers in Bhutan very recently took to 

interest on the subject. Dorji, (Kuensel: 29 June, 2007) a lecturer 

in Paro College of Education, studied teacher morale and reveals 

that the teacher morale in Bhutan was rather low. The study 

says that although one of the big blows to the morale of teachers 

was monetary benefits, there were other factors like heavy 

workloads, lack of professional enhancement, and lack of career 

prospective. Similarly, the study on “Job Satisfaction of Primary 

Teachers under Samtse District in Bhutan” by Dorji (2007) found 

that, although, the overall job satisfaction was at the satisfied 

level; there were a few aspects such as salary, image of the job 

and career advancement with which teachers expressed 

dissatisfaction. 

Contrastingly, however, the finding of a recent teacher quality 

study: An enquiry into Teaching as a Profession in Bhutan, jointly 

conducted by Center for Educational Research and Development 

(CERD), Ministry of Education (MoE) and the Royal University 

of Bhutan (RUB) (Kuensel: 12 August, 2007) found that the 

morale of Bhutanese teachers was not as discouraging as was 

commonly thought. The research revealed that more than 90% of 

principals, 89% of teachers and district education officers were 

satisfied with their job, level of cooperation at the work place, 

administrative support, school culture and environment. Thus, 

this paper intended either to consolidate or to refute their findings 

on the level of teacher morale taking Trashigang district as a 

sample study. 

As Bennell (2004) puts, “teaching has become employment of 

last resort among university graduates and secondary school 

leavers in many countries”, teaching in Bhutan was often seen 

as a profession for the people who do not get jobs in other 

government sectors. The Australia’s Teachers: Australia’s 

Future report (DEST 2003: 23, 30) rightly argues, “Many 

potentially fine teachers are dissuaded from joining the (teaching) 

profession by perceptions of low status and relatively poor 

remuneration” (cited in Mackenzie, 2007). While some 

potentially fine teachers in Bhutan seem to dislike, or even 

despise the teaching profession, those who are already in the 

profession, seem to be greatly frustrated thus, making way out to 

other professions. This was evident in the latest incident of our 

teachers switching professions (Rocca, & et al. 2001). 

In 2006, thirty teachers left for other jobs and forty of them 

resigned, as reported by the Education Minister in the 87th Session 

of National Assembly (Kuensel: 16 June, 2007). It cannot be 

forecasted how many teachers will leave their profession in the 

years ahead with the transition of government from the absolute 

monarchy to the constitutional democratic monarchy; because by 

then people will have more job options to change their 

professions both in politics and in other sectors. The core problem 

here seems to be the morale of teachers being low in the 
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Bhutanese society, as evident from the recent studies on the 

subject by Dorji, (2007), as have been mentioned. 

 “Teaching required lots of hard work distinct than other civil 

service occupations. Moreover, several people see us as 

somebody who could not get a job in another place,” said Chador, 

a teacher (Kuensel: 16 June, 2007). He also said that he would be 

quitting in a year or two due to the work pressure. If this was a 

typical image and attitude of teachers, there would be fewer 

people interested to teach in future. Thus, the researcher generally 

felt that a learning on the morale of educators was the greatest 

insistent need of the period in Bhutan. It is of particular 

importance to understand clearly, the core aspects of teacher 

morale. This in turn could possibly help revealing the valuable 

information to aid instructional leaders in improving the morale 

of teachers as well as enhancing the school climate and students‟ 

achievement (Houchard, 2005). 

The findings of the study were aimed to help the government and 

the agencies concerned, devising strategies to motivate good 

people to join the profession and retain those who were already 

in the profession, as precisely argued in their study on teachers 

burnout and job satisfaction of secondary teachers among 

Victorian schools. Moreover, the findings may be used in studies 

to investigate how morale affects professional performance and 

the students‟ achievements more widely. 

 

LITERATURE REVIEW 

Lumsden, 1998 (cited in DeBruyne 2001: 1-2) has observed that 

“teachers in today’s schools are not only teaching specific content 

and mentoring in the love of learning, but functioning as social 

workers”. These augmented prospects, along with the contrary 

public understandings of schools, have donated to an attrition of 

teacher morale. As such, a study of teacher morale concerning 

their jobs is important. A good morale of teacher creates an 

environment that is conducive to learning and can have positive 

effect on students‟ performance. Mercaldo, (2005) further states 

that the morale of teacher is the foundation for school reform. It 

advances a professional presence, necessary for a dynamic 

working environment. 

Mackenzie, (2007) reveals that, “When teacher moral in an 

institute is great and the school environment is vigorous, teachers 

feel decent about themselves, each other and their instruction, 

which in chance bring greater impacts on student morale and 

achievement”. As cited by Lumsden, ( 1998)  who state that 

teacher morale could have a positive effect on pupil attitudes and 

learning, are supporting the same. Levitating teacher morale not 

only build teaching enjoyable for educators, but also marks 

learning enjoyable for the learners. This creates an environment 

that is more conducive to learning. Similarly, a number of 

scholars like Plihal, 1981; White & Stevens, 1988; Dufour, 1988; 

Zigarelli, 1996 (cited in Center for Educational Research and 

Development, 2002) have identified high teacher morale as 

contributing to higher levels of students achievement and as a 

fundamental component of an effective school. 

It is safe to say that a high level of teacher morale will be reflected 

in their work performance i.e., determination and devotion in 

working with all their capabilities. The outputs are consistent 

effort, efficient performance, and high participation as stated by 

Photharom, (2001).Further, he explained in his study that morale 

was crucial to working efficiency. For instance, if an individual 

possesses a high level of morale, he/she will work steadily with 

more initiative, thought, enthusiasm, less conflict, and high level 

of responsibility. 

This study on teacher morale would reveal valuable information 

to enable systems and administrators in improving the lives of 

Bhutanese teachers. A high level of teacher morale will enhance 

school climate and increase student achievement. Houchard, 

(2005) contend that one of the major reasons to measure morale 

was to answer the question, “What does the worker want from his 

job?”.  He even expressed the rationale for studying morale a step 

further by stating that the intent should be to study and 

understand what influenced people’s feelings about their work so 

that the positive job-related attitudes could be cultivated and 

prevailed. 

Houchard, (2005) considered morale as a difficult concept to 

define and even harder to measure. He also noted that morale 

was a multifaceted and complex area for study because it required 

a concise explanation. He added that attempting to define and 

measure morale in the literature was impossible task to complete. 

Many teachers and educators talk about it in their idle discussions. 

They are quick to tell what the term and the concept of morale 

means; but become confused when asked to clearly define it. 

Moreover, Houchard, ( 2005)  says that even those who take 

conceptual analysis and definition seriously accept that morale is 
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a very nebulous, ill-defined concept whose meaning is generally 

inadequately explored. Further, to support this statement 

Photharom (2001) contends that “morale is abstract and formless, 

but appears to inform an individuals or group behavior. 

Favorable behaviors are eagerness, confidence while the 

unfavorable behaviors are retardates and nervousness”. 

Webster’s New Collegiate Dictionary describes morale as 

psychological condition with      approbation to bravery, self-control, 

self-assurance, eagerness, inclination to endure adversity, etc., 

with a crowd, in relation to a group, or inside a separate describes 

morale as a superiority of awareness and soul which syndicates 

bravery, self- discipline, and strength. 

Riley (2004) is also of opinion that teachers often find their 

morale as either motivated or affected by the management style 

of their principals. He says how important it is for principals to 

realize that a one-size-fits-all approach to management is 

inadequate for the simple reason that people are different. 

Different personalities respond to different management styles; 

getting to know individual teachers will help a principal 

determine how best to use various management controls to 

motivate different teachers and boost their morale. 

Valentic, (2005) in his study on teacher morale found more 

administrative support and leadership, good student behavior, a 

positive school atmosphere, parental support, teacher’s 

perception of students and teacher autonomy & empowerment as 

the factors that lead to higher teacher morale regardless of 

teacher’s background, school location, or whether or not the 

school is public or private. 

While Mackenzie, (2007) claims that morale is often influenced 

more by outside factors than internal ones, he identifies both 

internal and external factors as influencing morale, highlighting a 

pace of bureaucratic alteration; chastisement and administration 

worries; staff and staff associations; time and assignment 

pressures as the most shared stressors of teachers. 

Holmes, (2005) in her study on teacher well being identified some 

hidden causes for teacher morale such as the teaching psyche; the 

emotional attachment of teaching; the public image of teachers; 

fear of being “found out”; limited opportunities for reflection; 

reluctance to seek help; isolation; the need for perfection; 

aggressive parents, colleagues or pupils. 

Houchard, (2005) wrote that high staff morale was 

associated with feelings of belongingness, togetherness, 

achievements [student and teacher], self- and group-esteem, 

changing pupil’s attitudes and behavior in a positive way, 

gratitude from others, mastery and self-growth, and 

encouraging interactions. Linz (2006) conclude that high 

morale coincides with job satisfaction, high work effort, 

creativity and initiative, a sense of pride in one’s work, a 

commitment to one’s organization, and the desire to put the 

achievement to group (common) goals ahead of personal goals, 

thereby enhancing an organization’s performance.  

Mackenzie (2007) identified a numerous causes of low 

teacher morale as poor student behavior, excessive workload, 

poor leadership, poor working conditions, and increasing 

government accountability measures. 

 

RESEARCH QUESTIONS 

The researcher first, endeavored to define teacher morale. 

Then, to measure and compare its level among the teachers in 

Trashigang district, taking into account the notable factors 

affecting their morale. In specific, the questions that researcher 

attempted to answer in the study were: 

1. To what extent did teacher morale vary as exhibited by 

teachers under Trashigang district in Bhutan? 

2. What were the significant differences of teacher morale 

among teachers under Trashigang district compared by 

their gender, level of schools, service regularity, types 

and organizational factors? 

 

OBJECTIVES OF THE STUDY 

This study was to research on morale of the Bhutanese 

teachers under Trashigang district in Bhutan. The specific 

objectives were: 

1. To determine the level of teacher morale under 

Trashigang district in Bhutan. 

2. To compare teacher morale under Trashigang district 

in Bhutan, by their individual and organizational 

factors. 

3.  
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RESEARCH HYPOTHESIS 

This study was to examine the overall level of teacher 

morale under Trashigang district in Bhutan by adding up the 

morale aspects identified by the Purdue Teacher Opinionaire 

such as: teacher rapport with principal; rapport among teachers; 

satisfaction with teaching; teacher salary [incentives]; teacher 

workload; teacher status; community support of education; 

community pressure; school facilities & services; and [transfer 

& deployment policies]. 

The researcher assumed that there were significant 

differences between teacher morale under Trashigang district, 

based on the individual (socio-demographic) and organizational 

factors. In specific, the researcher assumed that: 

Ho 1: The teacher morale was statistically different by their 

individual factors such as age, gender, level of education, and 

year of experience. 

Ho 2: The teacher morale was statistically different by their 

organizational factors such as school level, school size, and 

school setting. 

 

SCOPE OF THE STUDY 

The study was focused on finding out the level of the teacher 

morale in relation to the various individual and organizational 

factors that affect the teacher morale. Out of 7000 Bhutanese 

teachers of working in primary, secondary schools and high 

school, the study included only 194 of them; working in 

different schools under Trashigang district in Bhutan; 

To understand the phenomenon and to identify the variables 

of teacher morale clearly, the researcher has reviewed a few 

prominent motivation theories s u c h  a s : The Herzberg‟s 

Two-Factor theory, Maslow's Heirarchy of Needs theory, ERG 

theory of Alderfer, McClelland‟s Acquired Needs theory, 

Equity theory of Adam, Vroom’s Expectancy theory, and 

McGregor‟s theory of X and Y; that all shed light on factors 

affecting teacher morale. Furthermore, the researcher has 

reviewed some findings of studies done by various researchers 

that support the motivation theories above. 

 

RESEARCH CONTRIBUTION 

1. It was expected that this study would result in 

recommendations to         education authorities in Bhutan and 

policy makers to boost teacher morale. 

2. An important part of this study would be its utility 

by the concerned authorities at the school level to 

enhance teacher morale. 

3. The study would indirectly address ways to attract or 

retain able and  well-qualified people to teaching 

profession. 

4. The researchers would gain insights into aspects of 

teacher morale in        schools. 

 

RESEARCH DESIGN 

This quantitative study was conducted using a survey-

designed method. The Purdue Teacher Opinionaire prepared by 

Bentley and Rempel, (1980) was chosen to measure the factors 

contributing to teacher morale. 

English is the medium of instructions for teaching and 

learning in Bhutanese schools. As such, majority of the teachers 

in Bhutan have a good command over English. That was why 

all the questionnaire items were designed in English version 

only. The Purdue Teacher Opinionaire instrument uses a 

Likert-type scale to collect and measure each variable of the 

study. 

 

POPULATION AND SAMPLE 

Trashigang district had 30 public schools spread 

proportionately throughout the district with addition of five 

private schools. Out of thirty schools, fifteen schools comprises 

of primary, secondary and high school in all. 194 teachers were 

selected for the study from 15 school around the district as per 

the convenient of the researcher.  

In this study, the researcher selected the teachers working in 15 

schools: primary, secondary and high schools using stratified 

sampling. This was to ensure the proportionate representation of 

teachers according to the level and setting of schools. The 

numbers according to the schools types is given below. 

Houchard, (2005) wrote that high staff morale was associated 

with feelings of belongingness, togetherness, achievements 

[student and teacher], self- and group-esteem, changing pupil’s 

attitudes and behavior in a positive way, gratitude from others, 

mastery and self-growth, and encouraging interactions. Linz 
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(2006) conclude that high morale coincides with job satisfaction, 

high work effort, creativity and initiative, a sense of pride in one’s 

work, a commitment to one’s organization, and the desire to put 

the achievement to group (common) goals ahead of personal 

goals, thereby enhancing an organization’s performance.  

 

RESEARCH INSTRUMENT 

The data collection instrument of this research comprises of 

questionnaire intended to survey the individual characteristics 

of the respondents, which included age, gender, level of 

education, year of experience, and initial career goal. The 

researcher adopted the ‘Purdue Teacher Opinionaire’. 

Information from Purdue University given to Houchard (2005) 

relayed that permission was no longer needed to use the PTO 

because the copyright protection had expired. The instrument 

breaks down the morale into 10 specific dimensions for more 

meaningful discoveries and is designed to estimate individual, 

school and system morale (Houchard, 2005). A brief 

description by Bentley and Rempel (1980) of the 10 factors 

included in the opinionaire is given in the first chapter of this 

study. 

Reliability and validity of the questionnaire 

Reliability: The questionnaire was pretested with 30 

national teachers from a nearby district, Mongar who were not 

included in the sample group to determine the reliability. The 

internal consistency of the descriptive questionnaire was 

assessed by calculating Cronbach’s coefficient alpha (α). 

Validity: The content validity of the questionnaire was done 

by consulting with advisors. The comments and 

recommendations made by advisors were taken as of great 

value. The instruments were finalized upon receiving the 

feedbacks and recommendations from the advisors committee. 

 

 

Data collection 

The researcher obtained written permissions from the 

district magistrate and district education officer to gain access 

to schools and to gain cooperation from the respondents. It was 

needed to travel personally to each of the sampled school, as the 

mail services in the schools were unreliable.  

The teachers were given a time-period of 1 week to respond 

to the questionnaires. Upon completion, the coordinator was 

requested to collect them back and hand over to the researcher. 

The coordinator remained as a contact person to the researcher 

throughout the process of data collection until the end of the 

study. 

Furthermore, the teachers were explained about the 

intention of the study through letter that further assured their 

confidentiality. Access to survey was restricted to the researcher 

only, to protect the confidentiality of all the respondents. 

Individual respondents and schools was never referred to by 

name to protect each from identification. All statistical analyses 

were presented in summary form with no one person or school 

being identified. 

 

Data analysis 

The data obtained from each teacher were checked out, 

grouped and tabulated to facilitate the analysis process. The data 

were processed and analyzed electronically using computer 

application software. Both the descriptive and inferential 

statistics were used to analyze the data. The descriptive 

statistical analyses employed were frequency, percentage, 

means, and standard deviation. The inferential statistics were 

student’s t-test, and one- way analysis of variance (ANOVA). 

To pinpoint significant differences between all possible pairs of 

values of a factor variable.  

 

RESULT 

Comparisons of teacher morale in Trashigang district based 

on individual and organizational factors 

Individual factors (Age, Gender, Level of Education, Year of 

experience, and initial career goal) 
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The above table 1 illustrates that the overall morale of teachers 

in Trashigang district with regard to all age groups; less than 

30 years, 30-40 years and above 40 years was moderately high. 

The p-value 0.017 (p < 0.05) showed that overall teacher 

morale was statistically significant. The overall teacher morale 

in was also moderately high for both male and female. The p-

value of 0.277 (p > 0.05) confirmed that there was no statistical 

significant difference on the overall teacher morale by gender. 

The overall morale of teachers was moderately high with 

regard to all levels of education; post-secondary, bachelor, and 

master degree. The p-value of 0.028 (p < 0.05) also confirmed 

that overall teacher morale was statistically significant. The 

mean scores of teachers below 10 years, 10-20 years and above 

20 years of experience confirmed that the overall teacher 

morale district with regard to year of experience was 

moderately high. The p-value of 0.016 (p < 0.05) also 

established that the overall teacher morale was statistically 

significant. The overall morale of teachers who entered the 

teaching profession with genuine interest and the ones who 

took out of no options was at the moderately high level. The 

teachers who took to teaching under somebody’s compulsion 

and others like winter vacation, social status & grades, and 

learning opportunity was found at the moderate level of teacher 

morale. The p-value of 0.026 (p < 0.05) also indicated that there 

was significant difference on teacher morale based on initial 

career goal. 

 

 

 

 

 

 

Table 4.19 explains that the overall teacher morale in 

Trashigang district was at the moderately high level for both 

primary and secondary schools with the mean scores of 2.86 and 

2.89 respectively. The p-value of 0.593 (p > 0.05) confirmed 

that the overall teacher morale was not statistically significant. 

The table reveals that the overall teacher morale was at the 

moderately high level for both small and large schools with 

X = 2.86 and X = 2.89 respectively. The p-value of 0.476 (p > 

0.05) also indicated that there was no statistical significant 

difference on teacher morale, while comparing to the school 

size. 

The overall teacher morale in Trashigang district was at the 

moderately high level in both urban and rural schools with X = 

2.90 and X = 2.82 respectively.  The p- value of 0.154 (p > 0.05) 

also confirmed that there is no statistical significant difference, 

when comparing the teacher morale by the school setting. 

 

DISCUSSION AND CONCLUSION 

This study was about factors affecting teacher morale under 

Trashigang District in Bhutan. It intended to determine the level 

of teacher morale in the district. The study also aimed to identify 

the possible statistically significant differences of the teacher 

morale and thrash out in relation to the individual factors such 

as age, gender, level of education, year of experience, and initial 

career goal; and the organizational factors such as school level, 

school size, and school setting. The findings of the study 

resulted in recommendations to the government and the agencies 

concerned, devising strategies to boost teacher morale. 

Majority of the respondents in the study were males (61.3%) and 

most of them (57.2) were less than 30 years of age. Many of them 

were holding the qualification of bachelor’s degree (51.5%) 
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with less than 10 years of teaching experiences. Of the 194      

respondents in this study, 69.1% joined teaching with genuine 

interest and the rest joined out of no options or because of 

somebody’s compulsion or with other reasons such as teaching 

allowance, vacations, social status, continuous learning 

opportunity, and grades. It was found that most of the 

respondents (56.2%) were from secondary schools, 55.7% of 

them worked in large schools, and 69.1% were from urban 

schools. 

The results of the study confirmed that the overall teacher 

morale in Trashignag district was at the moderately high level 

for both the males and females. There was not a significant 

difference between the teacher morale and the gender. 

Nevertheless, there was a slight difference between the overall 

mean scores of male and female. This indicated that the morale 

level of female is slightly higher than male’s morale. 

The research findings showed that the overall morale of 

teachers in Trashigang district, compared by the level of 

education was moderately high. It was statistically significant. 

A significant difference was between the morale factor of 

teacher status and their age. The teachers with master’s degree 

were found to have the highest morale than the teachers with 

bachelor’s degree and post-secondary. Teachers with bachelor’s 

degree were having the lowest morale. 

The research results established that the overall teacher 

morale in Trashigang district with regard to year of experience 

was at the moderately high level. Statistically, it was found 

significant. A significant difference was shown to exist between 

the teacher morale factors of teacher rapport with principal, 

rapport among teachers, and community support of education; 

when compared with the age group.  As the teachers become 

more experienced, they tend to have higher morale. 

Lastly, it was found that the overall teacher morale in 

Trashigang district was at the moderately high level in both 

urban and rural schools. The result showed that overall teacher 

morale between urban and rural settings was not statistically 

significant. Yet, while comparing the overall mean scores of the 

urban and rural schools, an insignificant difference was 

observed. The morale of urban schoolteachers was slightly 

higher than the morale of rural schoolteachers. 

 

 

RECOMMENDATION 

The following recommendations are made based on the 

analyses of surveys and testing instruments regarding the 

factors affecting teacher morale in Trashigang district: 

Yearly or bi-yearly evaluations of teacher morale should be 

taken so that school principals could be in touch better with the 

morale of their teachers. Although morale factor of teacher 

rapport with principal was found to be moderately high, 

principals still need to improve their ability to enable teachers 

to act. They need to develop better cooperative working 

relationships, listen more to diverse points of view, support 

decisions made by teachers, foster and develop trust, and give 

the freedom and latitude for teachers to act. Because of the 

yearly transfer and deployment policies, there is largest effect 

on lowering teacher morale, the concerned authorities should 

consider implementing the policies more fairly and coherently. 

It is recommended that the concerned authorities establish a 

system to raise the status or the recognition of the teachers 

among the people in the community. They should consider 

implementing the transfer and deployment policies fairly and 

coherently. They are recommended to consider ways to include 

some supplements to teacher salaries and to provide fair and 

adequate training opportunities to teachers. They should also 

provide teachers with adequate teaching learning materials like 

library facilities and resources with spacious classrooms. 

Principals need to improve their ability to enable teachers to act 

more proactively and vivaciously. They should educate the 

people in the community and make them understand the 

necessity of their support for their children’s education. 
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